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WHEELHOUSE  
BY THE  
NUMBERS

Leadership and Network Development
Our Institute on Leadership delivers professional and peer learning for annual, select 
cohorts of Wheelhouse Fellows—sitting and aspiring district chancellors and college 
presidents. We focus on leading for equity, purposeful disruption, performance analytics, 
individual and organizational agility, and research and policy know-how. Throughout,  
we build lasting peer networks.

Actionable Research
We support and cultivate a statewide scholar network, bringing research to practice 
through timely, digestible, independent briefs to decision-maker audiences at the state, 
regional and local levels.

Our work is supported by UC Davis, the California Community College Chancellor’s Office, 
and private philanthropy.

This report highlights our accomplishments to date.

Founded at UC Davis in 2016, Wheelhouse 
strengthens leadership and practice in the 
California Community Colleges, the nation’s  
largest system of higher education.  
We accomplish that mission in two ways: 

We’re building a lasting learning community 
where college leaders can tackle challenges, 
consider research and strategize as peers  
for impactful positive change. If we’re going to 
make sustainable inroads on student success 
and advance equity, we need to pull in the same 
direction and do it together.”
FRANCISCO C. RODRIGUEZ
WHEELHOUSE CHANCELLOR-IN-RESIDENCE



Supporting Leaders
The Wheelhouse Institute on Leadership supports Community College CEOs to build 
know-how, tenacity, and lasting peer networks. Where once California college presidents 
traveled to Texas or Massachusetts for transformational leadership experiences, now  
they come to the University of California for context-specific learning designed for their 
needs and opportunities.

A Cohort of Peers
Wheelhouse annually convenes a diverse cohort of 20 
Fellows at the Institute on Leadership. Cohorts are shaped 
by breadth of experience, geographic representation, 
and diversity of backgrounds and roles. Fellows include 
district chancellors, superintendent/presidents and campus 
presidents who gather at UC Davis for 10 days over the 
course of the year. 

Tailored Curriculum
We tap the real-time experiences of  
our Fellows to develop teaching cases 
for lively and interactive seminars. The 
table is set for robust examination of 
leadership theory and framing, strategic 
communications and leading for equity.

Self Assessment
Comprehensive self assessment guides Fellows in 
examining strengths and challenges. Follow-up coaching 
focuses on action plans for building capacity and the 
individual and cabinet levels.

Thought-provoking Sessions,  
Expert Facilitation
Led by Wheelhouse Chancellor-in-Residence Francisco  
C. Rodriguez, the Institute brings Fellows into dialogue with 
experts and leaders who help them examine and refine 
their own approach to the teams and institutions they serve. 
Presenters include:

• Matthew Miller, Harvard Graduate School of Education
• Team communications and feedback expert  

Elaine Lin Hering
• Stanford Psychologist Carol Dweck 
• Adult learning expert and Immunity to Change  

author Robert Kegan
• Scholars in the Wheelhouse research network
• Current and retired chancellors and presidents, 

including Helen Benjamin, Edward Bush, Constance 
Carroll, Michael Crow, Brice Harris, Eloy Ortiz Oakley 
and Eduardo Padrón

Wheelhouse was a place 
to stretch and grow as 
a leader. It gave me a 
network of trusted peers 
on whom I rely to this day.”
TAMMEIL GILKERSON 
PRESIDENT, EVERGREEN VALLEY COLLEGE

71
College presidents and chancellors 
served as Wheelhouse Fellows

10
Affiliated scholars from 6 
California research universities 

MINI-CASE

MUNICIPAL COLLEGE

25,000
TOTAL  
ENROLLMENT

Municipal College, is one of three community colleges in the Greater California Community 

College District (GCCD). GCCD was established 75 years earlier and is governed by a locally 

elected seven-member Board of Trustees and a District Chancellor. Each college in the  

District is led by a College President who reports directly to the Chancellor. The Chancellor is 

the Chief Executive Officer of the District and is responsible to the Board of Trustees for  

the effective and efficient administration of District programs, services, facilities and finances.

The Decision that Kicked the 
Hornet’s Nest

In Fall 2016, GCCD enrolled 50,000 students across its three 
colleges. Municipal College had the highest and most diverse 
enrollment of the three colleges, serving 25,000 students with a 
diverse ethnic/racial makeup.

Municipal College’s vision statement embraces the value of 
serving a diverse population, stating that “Municipal College 
seeks to establish an inclusive, culturally and academically-
stimulating learning community for all its students.” Of the three 
colleges in the GCCD, Municipal College is the only one that 
offers an Ethnic Studies program with an Associate Degree.

Over the past two years, GCCD’s overall student enrollments 
had declined from 57,000 to the current 50,000 level, with each 
of the three District colleges experiencing decreased student 
populations. To efficiently manage available resources, the 
Chancellor Alan Murray and District CFO John Walter briefed 
the College Presidents at an Executive Cabinet meeting and 
requested their diligence in working with college administrators 
to cancel low enrolled classes, thereby decreasing instructional 
costs and increasing productivity. Murray made it clear that the 
Board was fully informed and the Board Members understood 
the need to reduce costs by limiting the number of classes based 
on student enrollment levels.

Dr. Maria Garcia, President of Municipal College, convened 
her vice-presidents and senior leadership team and conveyed 
Chancellor Murray’s request for proactive cancellation of low 

enrolled classes to improve efficiency and lower academic costs. 
She asked Vice President of Academic Affairs Betsey Carnes 
to talk with the instructional deans about the monitoring and 
timely cancellation of courses with low enrollments. Garcia 
advised her team that she would speak with the Academic Senate 
and Faculty Union Presidents to ensure their understanding and 
cooperation. 

In keeping with Carnes’ directive, the Behavioral Sciences Dean 
notified the assigned faculty member for a Native American 
Culture course that the class would be cancelled due to low 
enrollment and that college counselors would work with the 
few students who had registered for the class to find alternative 
offerings. The instructor was angry and insinuated to the dean 

27%
White

1% 
Native American/ 
American Indian

6% 
Multi-Race

3% 
Filipino

2%
Other/Unknown

12%
African-American

1% 
Pacific Islander

ENROLLMENT MANAGEMENT, 
DIVERSITY AWARENESS,  
AND COMMUNITY RELATIONS

18% 
Asian

30%
Hispanic

Adapting for COVID-19
For 2020 and early 2021, we  
have pivoted to provide 
leadership development and 
network building at a distance. 
We have adjusted both our 
delivery platform and our 
curriculum to meet the needs  
of CEOs who are leading  
their institutions to evolve amid 
challenging and extraordinary times.



Statewide Impact

FELLOWS COHORT 2020
Allan Hancock College
Kevin Walthers
Superintendent/President

 11,047

Cañada College
Jamillah Moore
President

 6,498

Feather River College
Kevin Trutna
Superintendent/President

 1,715

Fullerton College
Greg Schulz
President

 25,051

Imperial Valley College
Martha Garcia
Superintendent/President

 8,135

Las Positas College
Dyrell Foster
President

 8,835

Los Angeles City College
Mary Gallagher
President

 18,756

Modesto Junior College
James Houpis
President 

 19,262

Peralta Community  
College District
Regina Stanback Stroud
Former Chancellor

 41,188

Reedley College
Jerry Buckley
President

 14,633

Riverside City College
Gregory Anderson
President

 18,547

San José-Evergreen 
Community College  
District
Byron Breland
Chancellor

 18,205

Ventura College
Kim Hoffmans
President

 12,928

Victor Valley College
Daniel Walden
Superintendent/President

 11,557

West Hills College
Kristin Clark
President

 3,976

Woodland Community 
College
Art Pimentel
President

 2,554

College leaders come to Wheelhouse from institutions large and small, from the southern 
border and the Central Valley to the Bay Area and the rural north.

  STUDENTS SERVED

  < 10,000
  10,000 – 20,000
  > 20,000

From  
2017 to 2020, 

Wheelhouse has convened

71
Fellows from institutions  

serving over

1.3 M
students



The case studies, peer consultancies 
and informal interactions with fellow 
CEOs gave me the opportunity to 
step back, think about challenges 
anew, strategize, and implement.  
I would do it again in a heartbeat.”
KEITH CURRY, PRESIDENT/CEO, COMPTON COLLEGE

FELLOWS COHORT 2019
Barstow Community 
College District
Eva Bagg
Superintendent/President

 1,859

Columbia College
Santanu Bandyopadhyay
President

 2,397

Cuesta College
Jill Stearns
Superintendent/President

 9,221

Folsom Lake College
Whitney Yamamura
President

 7,942

Golden West College
Tim McGrath
President

 12,394

Lake Tahoe Community 
College
Jeff DeFranco
Superintendent/President

 2,419

Lassen Community College
Marlon Hall
Superintendent/President 
Emeritus

 2,557

Los Angeles Southwest 
College
Seher Awan
President

 6,937

Los Angeles Valley College
Barry Gribbons
President

 18,641

Mendocino College
Timothy Karas
Superintendent/President

 3,769

Napa Valley College
Ron Kraft
Superintendent/President

 6,348

North Orange County 
Community College District
Cherry Li-Bugg
Vice Chancellor for 
Educational Services and 
Technology

 90,000

Pasadena City College
Erika Endrijonas
Superintendent/President

 26,611

San Diego Community 
College District 
Stephanie Bulger
Vice Chancellor

 101,879

South Orange County 
Community College District
Kathleen Burke
Chancellor

 34,414

Ventura County  
Community College District
Greg Gillespie
Chancellor

 33,956

Yuba Community College 
District
Sandra Mayo
Vice Chancellor Education 
and Planning

 13,000

FELLOWS COHORT 2018
Cabrillo College
Matthew Wetstein
Superintendent/President

 17,253

College of the Redwoods
Keith Snow-Flamer
Superintendent/President

 7,587

College of Siskiyous
Stephen Schoonmaker
Superintendent/President

 6,380

Compton College
Keith Curry 
President/CEO

 12,366

Cypress College
JoAnna Schilling
President

 21,115

Evergreen Valley College
Tammeil Gilkerson
President

 9,133

Irvine Valley College
John Hernandez
President

 13,157

Merced College
Chris Vitelli
Superintendent/President

 15,378

Mission College
Daniel Peck
President

 15,208

Oxnard College
Luis Sanchez
President

 19,302

Moreno Valley College
Robin Steinback
President

 14,233

Sacramento City College
Michael Gutierrez
President

 31,515

San Bernardino Valley 
College
Diana Rodriquez
President

 17,755

Santa Rosa Junior College
Frank Chong
Superintendent/President

 25,090

Southwestern College
Kindred Murillo
Superintendent/President

 26,775

West Hills College
Brenda Thames
President

 4,999

Woodland Community 
College
Michael White
President Emeritus

 6,216

Yosemite Community 
College District
Henry Yong
Chancellor

 28,430

FELLOWS COHORT 2017
Butte-Glenn Community 
College District
Samia Yaqub
Superintendent/President

 15,630

Cerritos College
José Fierro
President /Superintendent

 31,118

City College of  
San Francisco
Rajen Vurdien
Interim Chancellor

 42,968

Clovis Community College
Lori Bennett
President

 9,827

Contra Costa College
Mojdeh Mehdizadeh
Former President

 10,041

Cosumnes River College
Edward Bush
President

 19,524

Crafton Hills College
Wei Zhou
Former President

 8,109

Cuyamaca College
Julianna Barnes
President

 13,735

El Camino College District
Dena Maloney
Superintendent/President

 33,208

Foothill College
Thuy Thi Nguyen
President

 31,565

Gavilan College
Kathleen Rose
President

 9,187

North Orange County 
Community College District
Cheryl Marshall
Chancellor

 90,000

Palomar Community 
College District
Joi Lin Blake
Former Superintendent/
President

 36,838

San Diego City College
Denise Whisenhunt
Vice President of  
Student Services

 27,000

San Joaquin Delta College
Omid Pourzanjani
Superintendent/President

 17,326

San Jose City College
Rowena Tomaneng
President

 9,072

Santa Ana College
Linda Rose Emerita
President

 59,833

Santa Monica College
Kathryn Jeffery
Superintendent/President

 45,072

Solano Community College
Celia Esposito-Noy
Superintendent/President

 13,944

Yuba Community College
G.H. Javaheripour
Superintendent/President

 9,329



Research
Wheelhouse publishes digestible and actionable briefs for decision-maker audiences 
statewide, including community college administrators and trustees, the California 
Community College Chancellor’s Office and Board of Governors, the Office of the 
Governor, the State Legislature and media covering higher education.

2020

Turning on a Dime
California Community College Transformation  
in Response to COVID-19

Toward a More Perfect Institution
Reflections from California Community  
College Leaders on Racism, Anti-Blackness  
and Implicit Bias

A Leg Up on College
The Scale and Distribution of Community 
College Participation Among California High 
School Students

22
Research briefs, teaching cases 
and minicases developed

Growing an Impact Network of California Scholars
Wheelhouse convenes a statewide network of researchers whose work connects to our mission. Our annual Scholars 
Retreat brings together academics from multiple UCs, CSUs, Stanford, USC and select non-California universities for research 
collaboration, peer feedback, and learning. To cultivate the next generation of CCC-focused scholars, we include graduate 
students working with our affiliated scholars at these institutions. We’ve grown our network of participants from 20 in 2017 to 
over 55 in 2020. This year, we took our programming virtual to ensure continuity of relationships and learning. 

5
Statewide surveys conducted of CEOs, 
trustees, and financial aid directors

2019
Starting off on the Wrong Foot
Math Misalignment and STEM Outcomes in California Community Colleges

Who’s on Line One?
The Delicate Juggling Act of Community College CEOs

Why do Some Students Fail to Receive Pell Grants?
Survey Evidence from California Community College Financial Aid Directors

2018
Associate Degrees for Transfer
A Snapshot of Progress Across CA Community Colleges

College Quality
The Promises and Pitfalls of Measurement

Money Left on the Table
An Analysis of Pell Grant Receipt Among Financially-Eligible Community 
College Students in California

Text Me
The Promise of Strategic Nudging to Increase Student Awareness and 
Access to Financial Aid

2017
A Missed Opportunity for Equity?
Early Observations on CA’s Community College BA Pilot

Associate Degrees for Transfer
Early Effects on Degree Completion in CA Community Colleges

Talk to Me
What California Community College Trustees Want from their CEOs

2016
Tough Job if You Can Keep It
What California Community College CEOs Say About Their Challenges  
and Longevity
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College district colleges had been offered online at 
least once in the prior year, this number varied from 
6.8% at Los Angeles Trade Technical College to 47.5% at 
West Los Angeles Community College. Shifting courses 
with no prior online presence to be taught in a virtual 
environment presented a massive challenge.

Colleges also faced considerable challenges in 
making sure that all students were equipped to engage 
remotely. As of Spring 2019, only 41% of enrolled 
students statewide had taken at least one online course 
during the previous academic year. However, the 
share of students with prior online experience varied 
considerably by campus. On 18 campuses, fewer 
than one-third of spring enrollees had prior online 
experience, while on nine campuses, over two-thirds 
of spring students did (Figure 2). The sizable share of 
students without prior online course-taking experience 
presented potential challenges because these students 
may have been less equipped to make the adjustment—
either because they lacked the technology to connect, 
or because they lacked experience or desire to interact 
in online learning environments.

Leadership Moved to Ensure Student Access  

to Learning

All CEOs interviewed knew there was considerable 
variability in student access to the technology and 
connectivity needed to learn remotely, as well as in levels 
of experience needed to be proficient online learners. 
Many colleges surveyed their students on their specific 
needs, and survey results at many campuses underscored 
the challenges: Substantial numbers of respondents 
(from 5% to 20% at different campuses) reported using 
only their phones to access courses. Surveys at several 
colleges revealed lack of reliable internet for 10% to 25% 
of students and that needs were, not surprisingly, greatest 
among students receiving financial aid or participating  
in CalWORKS or other programs serving under-resourced 
or first-generation college students.

All campuses represented by our interviews quickly 
began distributing devices to students and, in some 
instances, staff and faculty. Some CEOs acknowledged, 
however, that computers and WiFi connectivity were 
an incomplete solution. For example, Foothill College 
hired 30 students to serve as “technology ambassadors” 
to provide comprehensive technical support to faculty 
and students. Recognizing that some students live 
“in tight quarters” or in “very stressful” homes, many 
colleges converted their parking lots into internet hubs 

EACH VERTICAL LINE REPRESENTS ONE COMMUNITY COLLEGE

EACH VERTICAL LINE REPRESENTS ONE COMMUNITY COLLEGE
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Source: Authors’ calculations from 2018–19 California Community Colleges Chancellor’s 
Office Data.

Figure 1. Share of Courses Taught in Spring 2019 with at Least One Section 
Offered Online during Academic Year 2018-2019, By College3

Figure 2. Share of Students Enrolled in Spring 2019 Who Had Taken at Least 
One Online Course in Academic Year 2018-2019, By College
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ability to keep my composure and be completely honest, so  
I definitely enlist the support of trusted colleagues for especially 
sensitive discussions.”

The largest group (more than a third of all respondents) 
described their expertise as competent or proficient. Some 
described this proficiency based on their academic background 
or teaching experience; others attributed proficiency to years 
of experience in leadership roles. Yet, nearly all mentioned the 
nuance and complexity of conversations about race. For example, 
one CEO stated that “while I have a competent understanding 
of racial equity, I am less confident in my ability to lead campus-
wide anti-racism efforts, particularly how to handle resistance 
and conflict around this subject.” This sensibility was echoed by 
others who described their expertise on the topic as competent 
but their leadership efforts as more tentative.

Finally, an additional group described themselves as  
“well-versed” or “expert” in leading conversations about race.  

“…as a white progressive, I thought I understood the problem of racism, but the last few weeks make me 

realize I can’t fully understand what it is like to be black in this country. So it starts with a re-education of  

our own American history, and if we can’t coalesce around this concept across all educational segments, 

we cannot create the change that must happen in our country.”

“I have been doing anti-racist work, multicultural education 
work, and diversity, equity and inclusion work in hiring for over 
24 years,” wrote one CEO, “so I consider myself well-versed to 
lead conversations and implement programming on racial  
equity.” Some described prior leadership roles directly addressing 
issues of racial equity, making them “uniquely qualified to 
address issues of race, equity and racism.” This notion of being 
uniquely qualified was often tied to a CEO’s self-described  
lived experience as a person of color.

Although we did not ask CEOs to disclose their race, a 
significant number volunteered it, including White CEOs who 
spoke very specifically about how their own identity intersects 
with this work: “I am a white female and [aware of] what that 
brings to a conversation on race.” Another wrote: “As a white 
woman…during this current climate, I have taken a back seat to 
allow our black and brown leaders to advise me, instead of the 
other way around. It is extremely difficult to stay vulnerable, to 
act with thought rather than because I need to ‘do something’ 
and to take the criticism that inevitably comes my way... 
I honestly just need to listen and learn, rather than talk or 
defend. I have relied heavily on those who can advise and 
provide guidance, as well as talking to other CEO counterparts 
for counsel.”

The Strength and Complexity of Lived Experience  

as a Competency

For leaders of color, this time of racial reckoning is also filled 
with deep contradictions. A number of those surveyed have 
ascended to their leadership roles feeling like they had to “check 
their own identity at the door,” or at least “downplay” it.  
One described the feeling of needing to “conjure it back up” now 
that conversations about anti-blackness and racism have come 
urgently to the fore. A number of respondents of color expressed 
that their lived experience brought a new sense of authenticity 
and value to their leadership in this context. 

Yet, this very idea of lived experience as a competency also 
poses a tension—if not a threat—among those less skilled. Such 
vulnerabilities were evident among many of the self-identified 
White CEOs who articulated discomfort. And, for CEOs  
of color, this expertise has also counted against them at times. 

Figure 2. CEOs’ Perceptions of Their Competency in Leading  
for Racial Equity

17
Competent/Proficient 

10
Developing

6
Inadequate or Not Well 

Prepared/Uncomfortable 

2
Uniquely  
Qualified 

6
Well Versed
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Figure 5 shows the timing of dual enrollment courses during 
the day. Of particular note is that the majority of participating 
students took community college courses during the course of a 
typical school day (i.e., before 3pm). A little more than a quarter 
of students enrolled in classes that took place in the afternoon  
or evening. 

Figure 6 shows that most course units taken by high school 
students were transferable, meaning the units could count toward 
eventual transfer to CSU or UC. The plurality of students earned 
between 3 and 5.9 units (equivalent to one to two courses)  
over their high school years; an additional 16% earned between 
6 and 8.9 units (equivalent to two to three courses).14 Finally, a 
considerable percentage of students did not earn any units; these 
students enrolled in credit-bearing community college courses 
but failed to complete the course requirements to earn credit.

Figure 6. Cumulative Units Earned 

Figure 5. Course Start Time
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Then, the month of May brought the senseless killing of 
George Floyd, following the killings of Breonna Taylor, Ahmaud 
Arbery and many, many others. California and much of the rest 
of the country exploded in protest against long-standing police 
brutality and systemic racism. As one CEO described it, colleges 
are now navigating rapids “at the confluence of three rivers”: 
a pandemic, an economic calamity, and a fundamental national 
reckoning with anti-blackness and entrenched racism. 

Informed by a set of 20 interviews with community college 
CEOs statewide, this brief captures leadership and institutional 
navigation of the first two rivers: the pandemic and its economic 
consequences. A companion brief, Toward a More Perfect Institution, 
documents the third, because the topic of racism raises distinct 
and long-standing issues that demand to stand alone. With their 
institutions buffeted by biological, economic and societal forces 
beyond their control, CEOs were sober about challenges ahead 
and deeply concerned about profound and disparate impacts on 
students, staff and faculty. Many of those we interviewed, however, 
saw potential and opportunity for necessary transformation amid 
crisis and chaos. 

Multiple methods and sources of data informed this brief. 

We drew on qualitative data on leaders’ experiences 

gathered through Zoom interviews with 20 leaders (CEOs) 

of California community colleges. All CEOs were former 

Wheelhouse fellows, and represented a mix of campuses by 

demographics, geographic location, urbanicity, and extent 

of prior penetration of online course-taking. Interviews were 

recorded, transcribed, summarized and coded by multiple 

researchers to capture the major themes identified here. 

We verified all quotes presented using the original audio to 

ensure accuracy.

We also drew on rich statewide administrative data from 

the California Community Colleges Chancellor’s Office to 

capture the share of students who had taken at least one 

online course prior to the pandemic. We draw on IPEDS data 

to characterize the urbanicity of campuses. In addition, we 

reviewed campus and district surveys of students’ needs in 

areas ranging from technology to food and mental health 

support.1

We acknowledge some limitations to our data, which may 

not be perfectly representative of leadership in the system 

as a whole (our sample of Wheelhouse Fellows are slightly 

earlier in their CEO tenures than the statewide average). 

The leaders that we interviewed represented campuses that 

were slightly more likely to serve suburban communities and 

slightly less likely to serve urban communities compared to 

the statewide system as a whole, but these differences were 

not statistically significant. 

DATA AND METHODS

“My philosophy faculty member says this will go 

down in history as ‘The Great Shift.’ [For] us, that 

has…meant moving 9,000 students, 750 courses, 

hundreds of employees and dozens of academic 

and student supports off site in two weeks flat.”

JULIANNA BARNES, PRESIDENT, CUYAMACA COLLEGE

Together, these companion briefs do not offer recommendations 
or best practices. Rather, they document first-hand narratives and 
lived experiences of how leaders of the nation’s largest and most 
diverse system of higher education have adapted within multiple 
layers of crisis. It is a story told midstream, with an ending not yet 
in sight.

The Great Shift: Colleges Move Rapidly  
to Remote Instruction
Shifts to online instruction/remote learning were generally very 
fast, with many leaders reporting transitioning to fully-online 
models within one to two weeks. Most campuses reported that 
a major challenge was providing training for faculty, some of 
whom had no prior experience teaching remotely. Training 
included practical instruction in the use of learning management 
systems such as Canvas for online instruction or the use of Zoom 
for course lectures, and the installation of specialized software 
programs to simulate face-to-face learning objectives. Some 
campuses included training related to the intersection of student 
equity and remote teaching and learning.

Training was especially important for instructors in courses 
that had never been taught online before at their college. Colleges 
varied substantially in the percentage of courses that had offered 
at least one section online. As of Spring 2019, a year prior  
to the COVID-19 crisis, the percentage of the courses at each 
college that had offered at least one section online in the prior 
academic year ranged from 6.8 to 73.8%, with an average of 
24.1% (Figure 1).2 Readiness to deliver remote instruction 
varied not just between districts but within them as well. For 
instance, while 21.8% of courses in Los Angeles Community 
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faculty tend to be more representative of the students they serve 
than faculty in other segments of higher education, pronounced 
racial differences between students and faculty persist at  
most community college campuses.1 Other research shows that  
increasing faculty diversity may be particularly helpful in 
reducing academic disparities for students of color.2

CEOs also specified student experiences more generally as  
an area of concern, including direct mistreatment and disrespect, 
acts of microaggressions (comments or actions that subtly, 
often unintentionally, express a prejudiced attitude toward 
a minoritized person or group), and an overall disregard for 
diversity and the recognition of racial identity. Many described 
a lack of connectedness and belonging experienced by Black 
students in particular, and, in some cases, more generally by 
students of color. “I think the biggest theme is the sense that 
Black students and employees do not feel welcome or included  
at all times,” said one. A specified place where this shows up  
was in the classroom, where both content and pedagogy could  
greatly influence students’ sense of connectedness and support. 

Figure 1. How Does Racism Show Up on Campus?

“It pains me to know that some of my students do 

not feel welcomed. That is my work ahead.”

“The individual interactions between students  

and faculty, and students and staff have to reflect 

our shared commitment to eliminating racism.  

Each employee needs opportunity for professional 

development around implicit bias, prejudice,  

and racism to understand their own perspective 

and that of others.”

Hiring/Promotion/Performance Evaluation/ 
Lack of Faculty Diversity

Classroom Interactions/Inclusive Curriculum
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Invisibility/Unwelcome/Voiceless Student Groups
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Student Services
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Action or Inaction of Trustees

Unfair funding practices
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Note: Data coded from open-ended responses. The array of manifestations stated total more than 41 because most respondents identified multiple examples.

RESEARCH BRIEF
A LEG UP ON COLLEGE

5

What, When and How Much? 
Figure 3 shows the wide range of dual enrollment courses taken 
across subject areas. The most common were social sciences 
and humanities (letters), accounting for almost one-quarter of 
all dual enrollment courses. An additional 9% of students each 
took classes in mathematics and fine arts. The most popular 
individual courses taken were psychology, communications, 
health, English and sociology. 

When, in the course of their high school careers, did 
students take these courses? Figure 4 shows that the timing 
of community college course participation is, not surprisingly, 
heavily weighted toward the senior year. Approximately 20%  
of all community college course-taking occurred in the fall  
of students’ senior year, with 25% of courses taken in spring  
of senior year.

Figure 3. Top 10  
Course Subject Areas

* “All Other” includes 13 other course subject areas, each with fewer than 3% enrollment.13 
Social Sciences includes history, political science and sociology. Humanities (Letters) 
includes English, Language Arts, Comparative Literature, Speech Communication, Creative 
Writing, Philosophy and Reading. Education includes physical education courses.

Figure 4. Class of 2016–17 High School Participation in Community College Courses (Enrollment Numbers by Term)
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Social Sciences
19,842 (12.1%)

Mathematics
14,556 (8.8%)

Humanities (Letters)
18,199 (11.1%)

Fine and Applied Arts
14,211 (8.6%)

Foreign Language
9,786 (5.9%)

Psychology
7,502 (4.6%)

Business and Management
4,911 (3%)

Total Courses
164,562 (100%)

Education
10,811 (6.6%)

Interdisciplinary Studies
9,409 (5.7%)

Physical Sciences
5,157 (3.1%)

All Other*
50,178 (30.5%)

Each bar represents the number of students enrolled in a given term. These are not mutually exclusive, as a student could enroll across multiple terms.



Investment
Since its inception in 2016, support for Wheelhouse has grown from a single funder  
to multiple streams of investment totaling $2.7 million. These investments represent  
a mix of university, state and private foundation support.

$3 M

$2.5 M

$2 M

$1.5 M

$1 M

$.5 M

$2.7 M
Raised since inception in 2016
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In 10 Wheelhouse Fellows still lead their 
institutions (or other colleges in CA)

2019–21

$800,000
The Bill & Melinda Gates Foundation invested in communications and capacity for leadership  
development and research in developmental education reform and other topics. College Futures  
re-invested in our research network and overall capacity.

2018

$950,000
The Institutional Effectiveness Partnership Initiative and the Irvine and College Futures foundations  
re-invested in our work.

2017

$620,000
The Institutional Effectiveness Partnership Initiative (California Community College Chancellor’s Office) 
contracted with Wheelhouse to conduct innovative leadership development for CCC CEOs through 2018.

The James Irvine Foundation invested in our CEO institutes and surveys.

College Futures Foundation supported our Scholar Network and key research projects.

2016

$320,000
UC Davis and the Hearst Foundations provided seed funding to establish Wheelhouse and conduct  
the first statewide CEO survey.

The Evelyn and Walter Haas, Jr. Fund supported communications and curriculum development.

Wheelhouse has built an invaluable network of scholars who are 
dedicated to the CCCs. We needed this space to come together to 
share work, collegial feedback and new research questions.”
CECILIA RIOS-AGUILAR, EDUCATION PROFESSOR AND ASSOCIATE DEAN FOR EQUITY AND INCLUSION  
AT UCLA GRADUATE SCHOOL OF EDUCATION & INFORMATION STUDIES
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Wheelhouse sets the 
table for CEOs to 
challenge their own 
and each others’ ideas, 
to think big and stay 
grounded at the same time. 
My experience as a Fellow has  
stayed with me.”
CHRIS VITELLI 
SUPERINTENDENT/PRESIDENT, MERCED COLLEGE

It gave me time and space 
to learn, reflect and 
connect with peers from 
all over the state. It has 
been an invaluable part of 
my development as a CEO.”
SAMIA YAQUB 
PRESIDENT, BUTTE-GLENN COMMUNITY COLLEGE

http://education.ucdavis.edu/wheelhouse

